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Introduction

We have high aspirations for children with Special Educational Needs and Disabilities (SEND) and, like all children, want them to develop and achieve their
full potential.
Children with SEN have learning difficulties or a disability which call for special provision to be made to him or her. Children have a learning difficulty if:
e They have significantly greater difficulty in learning than the majority of the children of the same age;
e They have a disability which prevent or hinders them from making use of the educational facilities that are provided for other children of the same
age. (SEND Code of Practice 2014)

1. What kinds of special educational needs does the school provide for?

Communication and Interaction

These are children who have speech, language and communication needs (SLCN) and have difficulty in communicating with others. Children with ASD,
including Asperger’s Syndrome and Autism, are likely to have particular difficulties with social interaction.

Cognition and Learning
Children who learn at a slower pace than their peers, even with appropriate differentiation. Learning difficulties cover a wide range of needs, including

moderate learning difficulties, severe learning difficulties where children are likely to need support in all areas of the curriculum and associated difficulties
with mobility and communication. Specific learning difficulties affect one specific aspect of learning or more for example Dyslexia and Dyscalculia.

Social, Emotional and Mental Health difficulties




These difficulties may manifest themselves in many ways including being withdrawn or isolated, as well as displaying challenging, disruptive or disturbing
behaviour. These behaviours may reflect underlying mental health difficulties such as anxiety or depression, self-harming, eating disorders or physical
symptoms that are medically unexplained. Other disorders include Attention Deficit Disorder, Attention Deficit Hyperactive Disorder or Attachment Disorder.

Sensory, and/or Physical difficulties
Some children may require special educational provision because they have a disability which prevents or hinders them from making use of the educational
facilities provided. These difficulties can be age related. Some children with visual and hearing impairment or multi sensory impairment may need specialist

support and equipment. Children with a physical disability require ongoing specialist support and equipment to access all the opportunities available to their
peers.




2. What sort of help might my child receive?

Universal

Targeted support for some
pupils identified as needing help to achieve

good progress

Specialist

Quality First Teaching

including; well differentiated work to match the needs of ALL
learners; guided groups; dyslexic friendly classrooms; multi-
sensory approaches; and accurate assessment and effective
feedback.

Training in special educational needs is ongoing and as
required.

Teachers and Teaching Assistants identify gaps in knowledge
during the morning teaching and then run ‘catch-up’
sessions with those identified children in the afternoon of
the same day.

Ongoing Assessments and Pupil Progress Meetings
ensure high expectations for all, identify those in need of
targeted support and ensure resources are used
effectively.

Communication with parents / carers, including daily
teacher accessibility; parent consultations twice a year
and annual reports.

Involvement & inclusion of learners, through engaging
learning contexts; individual learning programmes,
explicit learning about learning; encouragement of pupil
voice; peer and self-assessment and personal targets.

Children may be part of ‘catch up’ lessons which are
identified in the morning lessons by the teacher and/or
Teaching Assistant

In-class support, given by teacher or teaching
assistant during specific lessons through whole class
teaching or Guided Groups.

Intervention groups, Interventions are put in place to
meet the child’s needs in one of the following four
areas:

e Communication and interaction

e  Cognition and learning

e  Social, emotional and mental health

e  Sensory and/or physical needs
Usually led by a Teaching Assistant in close
consultation with the Class Teacher, with the aim of
making accelerated progress over a set amount of
time.

The impact of these interventions is closely monitored
through Pupil Progress meetings and/or Assess-Plan-
Do-Review cycle if appropriate.

Daily ‘Catch-up’ sessions for children identified during
English and Maths sessions providing opportunities for
additional rehearsal or alternative methods.

The SENDCo or Trust SENDCo may wish to complete
additional standardized assessments to gain a better
understanding of a child’s needs.

A pupil concern form may be completed and/or
discussion with SENDCo, if progress has not been
made. From this point children may go onto the
school’s SEND monitoring list or SEND support list.

We aim to remove barriers to learning and ensure
children participate in mainstream education.

Children may now be considered to have Special
Educational Needs (SEN). Assess-Plan-Do-Review (APDR)
will be in place to monitor children’s progress against
outcomes.

Support from outside agencies

We may ask an outside professional to support us in
identifying a child’s needs and provide us with
ideas/recommendations. The SENDCo meets with the
link practitioner from SEND Services to discuss specific
children and may offer further advice or may complete
some direct work with a child. Recommendations will be
fed into the child’s APDR form. Other services may also
be involved such as Speech and Language Therapy,
Physiotherapy or Occupational Therapy.

If a multi-agency approach is needed then an Early Help
Assessment (EHA) will be offered to the family. There
may be subsequent regular meetings (Team Around the
Family/Child TAF/C). Teachers are expected to attend
these meetings and if they cannot, they must provide a
report to be fed back at the meeting.

Education, Health & Care Plan (EHCP)

An Education, Health and Care Needs Assessment can be
requested when it can be demonstrated that the child’s
needs are both long-term and complex. If agreed by the
Local Authority, a plan is created alongside the pupil,
parents and professionals. It details the specific strategies,
support, resources and targets in place for the child and is
reviewed at least annually.




3. How will both you and | know how my child is doing?

e Formal assessments are made three times a year.

e Teachers may post examples of your child’s work on their individual feed on Class Dolo, as well as copies of homework tasks set and
other ways you can help your child at home.

e Parent consultations are planned twice a year though you are welcome to seek a time to discuss your child with the class teacher at any
time.

e Anannual written report will be completed in July.

e If your child has an EHCP review meetings will be held annually or more often if required.

e The SENDCo will check that your child is making good progress through regular monitoring.

e Regular book scrutinies and lesson observations will be carried out by members of the Senior Leadership Team to ensure that the needs
of all children are met and that the quality of teaching and learning is high.

¢ In Foundation Stage progress is broken into smaller steps which are assessed and monitored.

e At the end of Key Stage 2 all children are required to be formally assessed using Standard Assessment Tests (SATS). This is something the
Government requires all schools to do and are the results that are published nationally.

4. How will the curriculum be matched to my child’s needs?

At Godmanchester Community Academy we teach a knowledge-rich curriculum. Such a curriculum places the highest priority on ensuring that
every child is given access to knowledge that reflects ‘the greatest that has been thought and said.” Giving all children this entitlement should
help them to succeed in later life and develop an enjoyment for learning.

Through our knowledge-rich curriculum we enable our pupils to make informed and accurate observations and connections about their world,
their locality and their experiences. In addition, we believe that we are equipping each and every pupil with the essential foundations for the
next stage of their educational journey, and well beyond.

Over the past few years we have invested time and resource into building our knowledge-rich curriculum. We are proud of the result but are
also acutely aware of the need to constantly review and amend: the curriculum is never ‘finished’ and evolves to reflect the world around us.
For example, we now teach children about climate change because we believe all children need to understand the causes and effects of this

phenomenon — this wouldn’t have been a feature of our curriculum several years ago.

Our whole school overview outlines the curriculum across the school and has been carefully designed to ensure that each pupil’s development
through the school is coherent, logical and progressive. Subjects are taught as specific domains (e.g., Science, Art, History, etc.) but where
possible connections have been established to strengthen understanding and application of knowledge. Please refer to our Knowledge
Organisers on the school website.




Teachers use these documents to plan their lessons from, ensuring that the all children receive their curriculum entitlement. We take this
concept of entitlement seriously — children only get one education and we have the privilege and responsibility of ensuring that it is excellent.
Please take some time to read the documents below which outline our curriculum but also give further detail about the importance of
knowledge within a curriculum. If you have any questions or comments then please do not hesitate to contact us and we will be happy to
provide clarification or further information.

This means that teachers plan:
e Scaffolded activities to ensure all children access the lesson
e Pre-tutoring of specific vocabulary/concepts before the lesson.
e ‘Catch-up’ afternoon sessions with TAs based on identified gaps or the need for repetition of concepts.
e Mind mapping of concepts
e Word banks
e Dyslexic-friendly classrooms
e Specific resources and strategies to support your child individually and in groups.
e Adaptation of Planning and teaching, on a daily basis if needed, to meet your child’s learning needs.
e Teaching Assistants, under the direction of the class teacher, adapting planning to support the needs of your child where necessary.
e Any recommendations from other Professionals eg Specialist Teaching Team are planned for and reviewed regularly with you.
e Alternative activities for homework
e Provide additional apparatus or materials
e Adapt and adjust resources and materials to make them accessible for children with specific learning difficulties

5. How will school staff support my child?




e Allteachers will deliver high quality teaching for all children.

e Teaching assistants will support your child within lessons or by delivering targeted interventions. Your child will be encouraged to
use self help strategies to promote independent learning.

e Appropriate resources will be provided.

e The class teacher is regularly available to discuss your child’s progress or any concerns you may have and to share information
about what is working well at home and school, so that similar strategies can be used.

e All information from outside professionals will be discussed with you with the person involved directly, or where this is not
possible, in a report.

e Homework will be adjusted as needed to your child’s individual requirements.

e A home-school contact book or Class Dojo may be used to support communication with you when this has been agreed to be
useful for you and your child.

6. What are the different types of support available for my child with SEND?

Class teacher input, through excellent targeted classroom teaching (High Quality Teaching).
For your child this would mean:

That the teacher has the highest possible expectations for your child and all pupils in their class.

That all teaching is built on what your child already knows, can do and can understand.

That different ways of teaching are in place, so that your child is fully involved in learning in class. This may involve things like using more
practical learning.

That specific strategies (which may be suggested by the SENDCO or outside agencies) are in place to support your child to learn.

Your child’s teacher will have carefully checked on your child’s progress and will have decided that your child has a gap or gaps in their
understanding/learning and needs some extra support to help them make the best possible progress

Specialist equipment will be made available if necessary to support your child in class, eg writing slopes, pencil grips sensory equipment.

7. How will my child be included in activities outside the classroom including physical activities and school trips?

After-school provision is accessible to all children, including those with SEND.

Extra-curricular activities are accessible for children with SEND.
School trips are accessible for all children, including those with SEND. Parents are invited to discuss provision prior to the trip.




e Physical activities are planned to ensure that children with SEND are able to access all activities where appropriate.

8. What support will there be for my child’s overall wellbeing?

e The school has a Anti-Bullying Policy and Safeguarding Policy which are available on request from the school office or on the school
website.

e The school is committed to providing a caring, friendly and safe environment for all children so they can learn in a secure
atmosphere. Bullying of any kind is unacceptable. We are a TELLING school and anyone who knows that bullying is happening is
expected to tell the staff. The school's behaviour policy is aimed at supporting vulnerable pupils in the school. All staff will agree on a
consistent approach and ensure that appropriate sanctions are in place when school expectations are broken. The school will ensure
that the pupil knows that some behaviour is unacceptable.

e We recognise that, statistically, children with emotional and behavioural difficulties and disabilities are most vulnerable to abuse.
The school will support staff to decide appropriate strategies that will reduce anxiety for the individual child and raise self—esteem as
part of an overall behaviour support plan agreed with parents/carers.

e As part of the PSHE curriculum staff will teach children personal safety skills commensurate with their ability and needs.

e Pupils who may have communication difficulties are vulnerable to abuse because they are unable to express themselves to others.
Where necessary, the school will provide additional training to staff to use Makaton, or other communication systems.

e We promote high standards of practice, including ensuring that disabled children know how to raise concerns, and have access to a
range of adults with whom they can communicate.

e If your child has any medical needs, please discuss these with their class teacher. They will then inform any members of staff who
need to be told, so they can care for your child in the most appropriate way. Please refer to the school office of any medication
needs to be administrated to your child.

9. What specialist services and expertise are available at or accessed by the school?

Social Care

Community Paediatrician (for assessment of neurodevelopmental disorders such as ASD, ADHD, global developmental delay)
SEND Specialist Services (a team of Educational Psychologists, Specialist teachers and practitioners)

Speech and Language Service

Occupational Therapy and Physiotherapy Service

Special Educational Needs and Disability Information, Advice and Support Service (SENDIASS, formally Parent Partnership Service)




Sensory Support Service (Qualified Teachers of the Visually Impaired, Hearing Impaired Specialist Teachers, Mobility specialists)
School Nurse

The District Team (Family Workers)

Early Intervention Family Worker Service

School Inclusion Worker

Trained Counsellor

Mental Health Support (Emotional Health and Wellbeing Service, CHUMS, CAMHS, Acorn Project)

10.

What training have the staff supporting children with SEND had?

All staff and support staff attend training courses as and when needed.

The role of the SENDCo is to support the class teacher in planning for children with SEND.

Support Staff have had training at different times to support and meet the needs of the children they are working with e.g. Autism
training, behaviour management training, dyslexia friendly classroom training etc.

Many of our Teaching Assistants have completed the Elklan course or taken part in some training which focuses on speech and language
skills.

Teaching Assistants are deployed across the school according to their skills, knowledge and experience, and the needs of the children.
Some teaching assistants are trained for specific difficulties in Numeracy.

Some staff and TAs are trained in Communication and language difficulties and how to overcome them.

11.

How accessible is the school environment?

The school is fully compliant with DDA requirements.

The school is on a split-level with easy access, double doors, lift and ramps.
The office front desk has a wheel-chair height section and is DDA compliant.
There is an accessible toilet.

We ensure where ever possible that equipment used is accessible to all children regardless of their needs.




12. How do you involve other agencies in meeting the needs of children with SEND and in supporting families?

e Other external agencies we can call upon to support the children include: Family support workers, Speech and Language Therapists,
Occupational Therapists, Specialist teachers for children with visual and hearing impairments, Educational Psychologists, Specialist
Teaching Team, Paediatricians, School nurse and Child Mental Health services

e A child will be referred to an external agency if it is felt that all interventions have been used without as much success as usual or
parents or school feel that expert advice is needed. The SENDCo will refer a child in conjunction with the child’s class teacher and
parents.

e There are specific pathways to follow to access these agencies, but the Early Help Assessment (EHA) is the most common route to take,
particularly where there are likely to be long-term needs and multiple needs within one family.

e Each agency has their own threshold for their involvement and their own allocation process.

13. Who can | contact for further information?

e A parent/carer’s first point of contact should be the child’s class teacher to share concerns

® Parents/carers can also arrange to meet the Special Needs Co-ordinator or the Headteacher by making an appointment through the
school office. 01480 375115

e The school liaises with and can refer parents/carers to SENDIASS who offer independent, free advice to parents of children with SEND.

14. How will the school prepare and support my child to join the school, transfer to a new school or the next stage of education and life?

We recognise that transitions can be difficult for a child with SEND and take steps to ensure that any transition is a smooth as possible.

If your child is moving to Godmanchester Community Academy from another school:
e We will contact the SENDCo from the other school and any previous school SENDCo and ensure he/she passes on any special
arrangements or support that need to be made for your child.
e We will make sure that all records about your child are passed to us as soon as possible.
o If possible and necessary we will invite your child over for extra settling sessions to help them become more familiar with staff and the
school.

When moving classes in school:
o Information will be passed on to the new class teacher and a planning meeting can be arranged between the parents and teachers.
o If your child would be helped by a book to support them understand moving on then it will be made for them.
e There are opportunities for children to familiarise themselves with their new class and meet their new teacher.




In Year 6:
o We will discuss the specific needs of your child with the SENDCO of their secondary school.
¢ Your child will take part in focused learning about aspects of transition to support their understanding of the changes ahead.
e Your child will visit their new school on several occasions and in some cases staff from the new school will visit your child in this school.
¢ You and your child may visit the secondary school to observe lessons or even take photographs of key workers and staff.
¢ You and your child may want to visit to observe lunchtime arrangements or have a lunch together.

15. How does Godmanchester Community Primary School provide for children with Dyslexic tendencies?

Provision for children with Literacy difficulties

Introduction
Godmanchester Community Academy follows the Cambridgeshire Dyslexia Guidance:

“Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling.”

. Characteristic features of dyslexia are difficulties in phonological awareness, verbal memory and verbal processing speed

. Dyslexia occurs across the range of intellectual abilities

. It is best thought of as a continuum, not a distinct category, and there are no clear cut-off points

. Co-occurring difficulties may be seen in aspects of language, motor co-ordination, mental calculation, concentration and personal organisation,

but these are not, by themselves, markers of dyslexia

. A good indication of the severity and persistence of dyslexia difficulties can be gained by examining how the individual responds or has responded
to well-founded intervention

It is unlikely to be overcome completely, but strategies and targeted teaching can significantly improve weaknesses in areas of difficulty, enabling students to
become confident learners.

Provision

When children are having literacy difficulties we will have a discussion with parents and explore in the first instance whether there is a potential sight or
hearing issue. We would recommend a tracking test to be done by a recognised Opthalmic Practitioner in addition to an eye test as this could be a potential
difficulty preventing rapid reading fluency.

In addition, some of the following assessments may be carried out to provide a full picture of strengths and weaknesses, though will not provide a formal




diagnosis:

Lucid Rapid Dyslexia Screener

Lucid LASS screener

Lucid Recall Screener

Phonological Assessment Battery

Helen Arkell Spelling Test

Reading Miscue Analysis

Diagnostic Reading Analysis

Assessment of reading with coloured overlays.

Next Steps

We will consider the child’s strengths and weaknesses in light of the assessments and will follow the SEND Code of Practice and Cambridgeshire guidelines in
providing a graduated response to need.

1.
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In the first instance High Quality Teaching specifically addresses reasonable adjustments that need to be in place in order for pupils with Dyslexic
tendencies or reading difficulties to achieve eg. Alternative ways of recording and presenting information, multi sensory teaching, addressing self-
esteem and encouraging high aspirations. Development of fluency and accurate literacy skills through systematic phonics teaching, vocabulary
instruction, guided and shared reading and writing, as well as diagnostic listening to pupils’ reading using miscue analysis.

Class teachers differentiate whole class learning and provide regular small group guided reading and writing sessions. With appropriate targeted
support, for instance from teaching assistants (but being careful to avoid dependence), the aim is for all pupils to learn and make good progress.

In early literacy there will be systematic and structured teaching of phonics such as Letters and Sounds.

Teachers will be expected to provide ‘Dyslexic Friendly Classrooms’

Additional small group work interventions will be planned for and reviewed regularly

If pupils are identified as needing additional individual support they may need a more intensive programme delivered by a teacher or a trained and
supervised teaching assistant (an intervention-see below)

A consultation process will be initiated with the schools SENDCo and Specialist Teaching Team as required by the New Reforms and a plan of action
devised

The Cambridgeshire Dyslexia Guidance asks the big question: What is the nature of the dyslexic difficulties and what are the best

interventions to support an individual’s particular needs relating to reading, spelling and some wider areas of literacy? This is the approach

that we also take-to look at the identified strengths and weaknesses and address those through high-quality teaching and appropriate

intervention where necessary.




Interventions/ Strategies

Some of the interventions/strategies used to help literacy difficulties include the following:

Direct phonics ( a structured group phonics programme )
Fischer Family Trust — KS1

Toe by Toe phonics programme. KS2

Use of alternative methods for writing-eg Clicker 6
Word Wasp — KS2

Elklan approach to literacy

Memory training

Expanded Rehearsal Technique (ERT)

SNIP spelling techniques

Spelling Dictionary

Catch-up groups

Reading Club

17. What other support is available?

Find out more about the local offer of support which is available for disabled children and young people and those who have SEN on the Cambridgeshire
web site: www.cambridgeshire.gov.uk/Send

or by contacting SENDIASS

http://www.cambridgeshire.gov.uk/info/20136/special _educational needs and_disabilities local offer/633/information _and_advice service



http://www.cambridgeshire.gov.uk/Send
http://www.cambridgeshire.gov.uk/info/20136/special_educational_needs_and_disabilities_local_offer/633/information_and_advice_service

